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This study analyzes the implementation of the discussion method in Islamic 
History (Tarikh Islam) learning in Grade VII at SMP Daar El-Jauhar. It 
focuses on planning, implementation, evaluation, changes in student 
participation, and supporting and inhibiting factors. The study employed a 
descriptive qualitative field-research design. Data were collected through 
observation, semi-structured interviews, and documentation, and analyzed 
through data reduction, data display, and conclusion drawing. Source and 
technique triangulation were used to support data credibility. The findings 
indicate that discussion activities involved an introductory explanation, 
group formation, discussion, presentations, peer questions and answers, and 
teacher feedback. These activities supported more interactive 
communication, students’ willingness to express opinions, collaboration, 
and respect for different views. Supporting factors included students’ 
learning interest, group cooperation, and adequate learning facilities. 
Constraints included uneven confidence, differences in understanding, 
limited instructional time, and classroom management. The study 
recommends distributing participation opportunities more evenly, 
strengthening students’ initial understanding, and improving time and 
classroom management.   
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Kata Kunci: Keaktifan 
Belajar; Metode Diskusi; 
Pembelajaran Tarikh Islam. 

Penelitian ini bertujuan menganalisis penerapan metode diskusi dalam 
pembelajaran Tarikh Islam di kelas VII SMP Daar El-Jauhar, meliputi tahap 
perencanaan, pelaksanaan, dan evaluasi; perubahan partisipasi belajar 
peserta didik; serta faktor pendukung dan penghambat penerapannya. 
Penelitian menggunakan pendekatan kualitatif deskriptif dengan jenis 
penelitian lapangan. Data dikumpulkan melalui observasi, wawancara semi-
terstruktur, dan dokumentasi, kemudian dianalisis melalui reduksi data, 
penyajian data, serta penarikan kesimpulan. Keabsahan data diperiksa 
melalui triangulasi sumber dan teknik. Temuan menunjukkan bahwa metode 
diskusi dilaksanakan melalui pemberian pengantar materi, pembentukan 
kelompok, diskusi, presentasi, tanya jawab, dan penguatan guru. Proses ini 
mendorong komunikasi yang lebih interaktif, keberanian menyampaikan 
pendapat, kerja sama, serta penghargaan terhadap perbedaan pandangan. 
Faktor pendukung meliputi minat belajar, kerja sama kelompok, dan 
ketersediaan sarana. Hambatan mencakup kepercayaan diri yang belum 
merata, pemahaman materi yang berbeda, keterbatasan waktu, dan 
pengelolaan kelas. Penelitian merekomendasikan pemberian peran yang 
merata kepada peserta didik, penguatan materi awal, serta pengelolaan waktu 
dan kelas yang lebih terarah. 
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INTRODUCTION  

Education aims to develop students' potential, encompassing knowledge, character, and 

the ability to participate actively in the learning process. Active learning participation is 

essential because it provides students with opportunities to ask questions, express ideas, 

engage in dialogue, and construct their understanding. In Islamic History education, 

students are expected not merely to memorize the chronological sequence of historical 

events but also to analyze cause-and-effect relationships, understand the exemplary 

qualities of historical figures, and connect historical values with everyday life. 

Education serves as a fundamental foundation for developing human resources who are 

knowledgeable, possess strong character, and are capable of adapting to advances in 

science and technology. In the Indonesian context, education is directed toward 

developing students' full potential to become individuals who have faith in and devotion 

to Almighty God, demonstrate noble character, possess competence and creativity, 

develop independence, and actively participate in society, as mandated by Law of the 

Republic of Indonesia Number 20 of 2003 concerning the National Education System 

(Indonesia, 2003). This mandate indicates that educational success should not be measured 

solely by students' mastery of cognitive knowledge but also by their ability to participate 

actively throughout the learning process. 

Active student participation is an important indicator of the quality of the learning process, 

as meaningful knowledge acquisition occurs when students are actively engaged in learning 

activities. Students who participate actively are more likely to develop critical thinking, 

communication, collaboration, and problem-solving skills, which are essential 

competencies in twenty-first-century education (Maulana et al., 2021). Conversely, limited 

student participation may hinder the achievement of learning objectives, as students tend 

to become passive recipients of information rather than actively constructing knowledge 

independently. Furthermore, various factors, including instructional strategies, teacher 

competence, learning environments, and individual student characteristics, influence the 

effectiveness of the learning process and the achievement of learning outcomes (Yandi et 

al., 2023). 

Islamic History education, as an integral component of Islamic Religious Education, plays 

a strategic role in developing students' historical awareness, internalizing exemplary moral 

values, and fostering critical thinking skills through an understanding of the historical 

development of Islamic civilization. Therefore, Islamic History instruction should extend 

beyond the transmission of historical facts and provide meaningful learning experiences 

that encourage students to analyze the causes and consequences of historical events, draw 

valuable lessons, and relate Islamic historical values to their everyday lives (Ulum, 2021). 

From the perspective of Islamic education, the discussion method represents an 

implementation of the concept of hiwar (dialogue) or musyawarah (deliberation), providing 

opportunities for students to exchange ideas, articulate arguments, and collaboratively 

construct knowledge and understanding (Yakin, 2020). 
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The discussion method offers a potential alternative instructional approach by providing 

students with opportunities to exchange ideas, examine their understanding, and articulate 

arguments. Previous studies have explored the use of discussion methods in PAI and 

Islamic Cultural History, particularly in relation to learning outcomes and interactive 

learning practices. However, further research is needed to examine how discussion 

methods are implemented, how students' participation patterns change, and what 

conditions facilitate or hinder their implementation in Islamic History instruction at the 

junior secondary school level. 

Nevertheless, the teaching of Islamic History in various educational institutions continues 

to face several challenges. Historical content is often delivered through lecture-based 

instruction characterized by a teacher-centered approach, in which students primarily act 

as listeners rather than active participants in knowledge construction. Although lecture-

based instruction enables teachers to deliver instructional content efficiently, its 

predominant use may limit classroom interaction, student participation, and enthusiasm 

throughout the learning process (Hidayati, 2022). Consequently, students may demonstrate 

limited confidence in asking questions, responding to inquiries, or expressing their 

opinions, resulting in less communicative classroom interactions and fewer opportunities 

for meaningful learning experiences. 

A similar phenomenon was identified during preliminary observations conducted by the 

researchers in a seventh-grade classroom at SMP Daar El-Jauhar, Tangerang Regency. 

Islamic History instruction was predominantly conducted through lecture-based teaching, 

resulting in largely one-way interactions between teachers and students. Most students 

tended to remain passive, participated minimally in classroom discussions, and 

demonstrated limited enthusiasm during learning activities. These conditions indicated that 

the intended learning objectives had not been fully achieved, as students had insufficient 

opportunities to develop critical thinking, communication, and collaboration skills 

throughout the instructional process. These preliminary findings highlight a gap between 

the ideal principles of student-centered learning and the actual practices of Islamic History 

instruction, which remain largely teacher-centered. 

The importance of Islamic History education is also closely associated with its role in 

transmitting moral values, providing exemplary models, and fostering students' character 

development. In their study of the life of Sheikh Yusuf Al-Makassari, Rahmatullah and 

Suhaeni (2021) emphasized that the history of prominent Islamic figures does not merely 

present a sequence of past events but also serves as a valuable educational resource 

containing lessons on perseverance, leadership, Islamic preaching (da'wah), and moral 

development. Accordingly, Islamic History instruction should extend beyond the 

memorization of historical chronology and encourage students to critically examine the 

lessons and contemporary relevance of historical events. Achieving these educational 

objectives requires learning environments that provide students with meaningful 

opportunities to engage in discussions, exchange perspectives, and actively construct their 

own understanding. 
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Various studies have demonstrated that active learning methods can enhance student 

engagement throughout the learning process. Ratnadi (2019) found that implementing 

small-group discussions positively contributed to improving students' learning activities 

and academic achievement. Similarly, Nafisah (2024) reported that integrating discussion 

methods with question-and-answer activities facilitated more interactive learning 

experiences in Islamic Cultural History instruction. Furthermore, Rahmatullah (2022) 

emphasized that instructional approaches encouraging direct interaction between teachers 

and students can improve the quality of the learning process and promote active student 

participation in constructing more meaningful learning experiences. 

Meanwhile, evolving educational paradigms require teachers to establish communicative, 

collaborative, and student-centered learning environments. The implementation of face-

to-face learning examined by Rahmatullah and colleagues highlighted the importance of 

direct teacher–student interaction in improving instructional quality. Such interaction 

provides students with opportunities to ask questions, participate in discussions, receive 

feedback, and develop more meaningful learning experiences. Accordingly, successful 

learning is determined not only by teachers' mastery of subject matter but also by their 

ability to facilitate classroom interactions that encourage the active participation of all 

students. These findings reinforce the relevance of active learning approaches, including 

discussion-based instruction, in PAI to develop twenty-first-century competencies, 

particularly critical thinking, communication, collaboration, and creativity. 

Although previous studies have investigated the implementation of discussion methods in 

PAI and Islamic Cultural History instruction, several limitations remain that warrant 

further investigation. Much of the existing research has focused on improving learning 

outcomes or combining discussion methods with other instructional strategies, such as 

question-and-answer activities, jigsaw, and cooperative learning. Moreover, previous studies 

have predominantly examined students at the Islamic senior secondary school or general 

senior secondary school levels, providing relatively limited insights into the 

implementation of discussion methods in Islamic History instruction at the junior 

secondary school level. Existing research has also tended to emphasize learning outcomes, 

while studies specifically examining the implementation process of discussion methods and 

the facilitating and inhibiting factors associated with promoting active student participation 

remain relatively limited. These limitations indicate a research gap that requires further 

investigation. 

The novelty of this study lies in its analytical focus, which extends beyond describing the 

use of discussion methods. Specifically, the study examines how different stages of 

instructional implementation shape classroom interactions and students' active 

participation, as well as how facilitating and inhibiting factors influence the implementation 

process. Through this focus, the study seeks to provide practical insights into the 

implementation of discussion-based instruction in Islamic History education at the junior 

secondary school level. 
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Based on the preceding discussion, this study aims to describe the implementation of the 

discussion method in Islamic History instruction among seventh-grade students at SMP 

Daar El-Jauhar, Tangerang Regency, and to analyze the facilitating and inhibiting factors 

influencing its implementation. The findings are expected to contribute theoretically to the 

development of research on PAI instruction and provide practical guidance for teachers 

in designing Islamic History learning activities that encourage greater student participation 

and engagement. 

RESEARCH METHOD 

This study employed a descriptive qualitative approach through field research conducted 

in seventh-grade Islamic History classes at SMP Daar El-Jauhar. The research informants 

consisted of an Islamic History teacher and seventh-grade students who were purposively 

selected based on their involvement in the learning process. Data were collected through 

classroom observations, semi-structured interviews with the teacher and students, and 

documentation of instructional materials and relevant supporting documents. Data 

collection focused on obtaining information regarding instructional planning, 

implementation, evaluation, student participation, and the conditions influencing 

classroom discussion activities. 

Data were analyzed using Miles and Huberman's interactive model, which comprises three 

stages: data reduction, data display, and conclusion drawing and verification. Data 

reduction involved selecting, categorizing, and simplifying information obtained from 

classroom observations, interviews, and documentation (Sugiyono, 2023). The data were 

subsequently organized into narrative descriptions to facilitate interpretation, followed by 

drawing conclusions based on patterns and findings identified throughout the research 

process. To ensure the trustworthiness of the findings, source triangulation was conducted 

by comparing information provided by the teacher and students, while methodological 

triangulation was employed by cross-checking evidence obtained from observations, 

interviews, and documentation. 

RESEARCH RESULTS AND DISCUSSION 

Implementation of the Discussion Method in Islamic History Instruction 

The findings indicate that the discussion method in Islamic History instruction among 

seventh-grade students at SMP Daar El-Jauhar, Tangerang Regency, was systematically 

implemented through three main stages: instructional planning, implementation, and 

evaluation. Based on classroom observations, interviews, and documentation, the teacher 

employed discussion not merely as an alternative teaching method but as an instructional 

strategy designed to enhance students' active participation in the learning process. These 

findings suggest a shift toward a student-centered learning approach in Islamic History 

instruction, in which students are provided with opportunities to construct knowledge 

through interaction, collaboration, and the exchange of ideas throughout classroom 

activities. 
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During the planning stage, the teacher prepared instructional materials appropriate for 

discussion-based learning, developed discussion topics, organized students into learning 

groups, and provided introductory explanations before initiating group discussions. The 

findings revealed that the initial presentation of instructional content was not intended to 

dominate the learning process but rather to establish a foundation of prior knowledge, 

ensuring that students possessed a relatively comparable level of basic understanding 

before engaging in discussions. This preliminary understanding enabled students to 

participate more confidently by expressing opinions, asking questions, and responding to 

the outcomes of other groups' discussions. 

These findings highlight the importance of instructional planning in supporting the 

effective implementation of the discussion method. Well-structured planning facilitates 

more focused and organized discussions by ensuring that students understand the learning 

objectives, the scope of the instructional content, and the tasks they are expected to 

complete during discussion activities. This finding is consistent with Affan et al. (2023), 

who explained that instructional planning involves a systematic process of determining 

learning objectives, content, teaching methods, instructional media, and evaluation 

procedures to ensure that learning activities are conducted effectively and purposefully. 

Therefore, instructional planning should not be regarded merely as an administrative 

requirement but as a fundamental component influencing the successful implementation 

of classroom instruction. 

Furthermore, the provision of introductory explanations before group discussions reflects 

the application of scaffolding principles in the learning process. The teacher provided 

initial information that served as a foundation for students to develop their understanding 

independently through collaborative discussions. This process indicates that instruction 

was no longer exclusively focused on the transmission of information from the teacher to 

students but also provided opportunities for students to actively construct knowledge 

through their learning experiences during discussions. This finding aligns with 

constructivist learning theory, which emphasizes that knowledge is actively constructed by 

learners through experience, social interaction, and reflection on newly acquired 

information (Azzahra, 2025). From a constructivist perspective, teachers function as 

facilitators who support students in developing understanding through meaningful 

learning experiences rather than serving as the sole source of knowledge. 

The implementation stage of the discussion method revealed that the teacher followed a 

structured sequence of instructional activities, beginning with the presentation of learning 

materials, group formation, group discussions, presentation of discussion results, 

intergroup question-and-answer sessions, and concluding with instructional reinforcement 

and a summary of key points. Classroom observations indicated that students actively 

expressed their opinions, asked questions, responded to other groups' presentations, and 

collaborated to complete the tasks assigned by the teacher. These activities suggest that the 

learning process became more interactive and provided greater opportunities for student 

participation compared with instruction relying exclusively on lecture-based teaching. 
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The transformation of classroom interaction patterns emerged as one of the key findings 

of this study. Communication, which had previously been predominantly one-directional 

from teacher to students, developed into two-way and multidirectional interactions. 

Students interacted not only with the teacher but also exchanged ideas with their group 

members and students from other groups through presentations and classroom 

discussions. This shift reflects the characteristics of active learning, in which students are 

encouraged to participate more extensively in classroom activities and contribute to the 

collective construction of knowledge. 

These findings are consistent with the study conducted by Saputra et al. (2025), which 

demonstrated that the discussion method can foster a more active learning environment 

by providing students with opportunities to express opinions, present arguments, and 

collaboratively solve problems. Through this process, instruction moves beyond a teacher-

centered approach toward a collaborative learning environment in which students 

participate in constructing knowledge. This finding suggests that the effectiveness of 

discussion-based instruction depends not only on the teacher's ability to explain 

instructional content but also on the quality of interactions established throughout the 

learning process. 

In addition to promoting active learning participation, this study found that the discussion 

method contributed to the development of students' communication and collaboration 

skills. During discussions, students learned to respect differing perspectives, listen to their 

peers' arguments, communicate ideas respectfully, and reach collective agreements through 

group deliberation. These abilities represent essential twenty-first-century competencies, 

particularly communication, collaboration, critical thinking, and problem-solving. The 

findings support Wardhani (2012), who emphasized that cooperative learning can improve 

instructional quality by providing students with opportunities to support one another, 

exchange information, and assume shared responsibility for group success. Accordingly, 

the discussion method not only has the potential to support cognitive learning outcomes 

but also facilitates the development of students' social skills. 

During the evaluation stage, the findings revealed that the teacher assessed not only 

students' final learning outcomes but also their participation and performance throughout 

the discussion activities. Assessment was conducted by observing students' active 

participation, presentation skills, quality of arguments, ability to respond to questions, and 

completion of individual assignments designed to reinforce their understanding. These 

findings indicate that the evaluation process incorporated both process-oriented and 

outcome-oriented assessment, enabling the teacher to obtain a more comprehensive 

understanding of students' competency development. 

The evaluation practices observed in this study align with the concept of authentic 

assessment, which emphasizes that learning achievement should not be measured solely 

through test scores but also through students' engagement and performance during 

instructional activities. According to Yus (2018), evaluation is a systematic process of 

gathering information to determine the extent to which learning objectives have been 
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achieved, encompassing knowledge, skills, and attitudes. This perspective is supported by 

Almaajid et al. (2024), who emphasized that instructional evaluation provides teachers with 

a basis for assessing the effectiveness of teaching strategies while serving as a means of 

reflection to improve subsequent learning activities. Accordingly, the evaluation practices 

implemented by the teacher in this study reflect the principles of comprehensive 

assessment, which considers not only learning outcomes but also students' progress 

throughout the learning process. 

The implementation of the discussion method in Islamic History instruction at SMP Daar 

El-Jauhar further demonstrates that instructional methods serve not merely as mechanisms 

for delivering learning materials but also as means of creating meaningful learning 

experiences. The findings indicate that students not only developed an understanding of 

Islamic historical facts but also demonstrated critical thinking, expressed their opinions, 

and collaborated in addressing problems presented by the teacher. These observations 

suggest a shift in Islamic History instruction from an approach primarily focused on 

content mastery toward a learning process that emphasizes students' active construction 

of knowledge. 

These findings suggest that the discussion method can transform Islamic History 

instruction, which is often perceived as emphasizing the memorization of historical 

chronology, into a more dialogic and reflective learning experience. Through discussion 

activities, students were encouraged to analyze the causes and consequences of historical 

events, identify exemplary values demonstrated by prominent Islamic figures, and relate 

historical knowledge to their everyday experiences. Thus, the learning process extended 

beyond cognitive development to encompass students' affective and social dimensions. 

These findings are supported by the study conducted by Ghifar et al. (2025), which 

highlighted that Islamic Civilization History instruction becomes more effective when 

teachers adopt active, contextual, and participatory learning strategies. Such approaches 

provide students with opportunities to engage in dialogue, develop critical thinking skills, 

and construct knowledge through meaningful interactions during the learning process. 

Active student involvement has been shown to enhance learning interest, strengthen 

conceptual understanding, and foster more meaningful learning environments. These 

findings are consistent with the present study, in which the implementation of the 

discussion method provided students with opportunities to exchange perspectives, 

collaborate in groups, and present their ideas. Consequently, Islamic History instruction 

shifted from predominantly one-way communication toward a more collaborative and 

interactive learning process. 

The findings of this study are also consistent with those of Fahri et al. (2025), who 

emphasized that PAI instruction should focus on the transformation and internalization 

of values through students' active participation in learning activities. They argued that 

instructional processes incorporating dialogue, deliberation, and peer interaction are more 

effective in cultivating Islamic values than approaches primarily centered on verbal 

transmission of instructional content. Accordingly, educational success should not be 
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evaluated solely in terms of cognitive achievement but also through students' ability to 

internalize Islamic values through direct learning experiences. 

In relation to the present findings, the discussion method not only supported students' 

understanding of Islamic History materials but also encouraged them to express opinions 

respectfully, appreciate differing perspectives, engage in collective deliberation, and 

collaborate in solving problems. These activities reflect the implementation of Islamic 

educational values, which position learning as a means of fostering character development 

alongside students' intellectual growth. In this regard, the discussion method contributes 

not only to students' learning experiences but also to the internalization of Islamic values 

through social interactions occurring throughout the instructional process. 

Beyond encouraging active student participation, the implementation of the discussion 

method also revealed changes in classroom learning culture. Classroom observations 

indicated that communication patterns, which had previously been predominantly one-

directional, developed into multidirectional interactions involving students in various 

learning activities. The teacher assumed the role of a facilitator who guided discussions, 

while students actively explored instructional materials, responded to different 

perspectives, and formulated conclusions based on their group discussions. Yunia et al. 

(2023) suggested that active participation in learning can stimulate students' motivation 

and support the development of their existing potential and abilities. The transformation 

of classroom communication patterns indicates a shift toward collaborative learning 

practices consistent with the principles of active learning. 

From the perspective of Islamic education, these developments are particularly significant 

because learning is fundamentally understood not merely as a process of knowledge 

transmission but also as a means of character formation through interaction, deliberation, 

and respect for others' perspectives. Classroom discussions provided students with 

opportunities to practice expressing opinions respectfully, appreciating diverse viewpoints, 

and responding constructively to criticism and feedback. These values align with the 

broader objectives of Islamic education, which emphasize not only the acquisition of 

knowledge but also the cultivation of moral character and the development of 

competencies necessary for social participation. The implementation of the discussion 

method identified in this study can be summarized as follows: 

Table 1. Implementation of the Discussion Method 

Aspect Key Findings Implications 

Planning 

The teacher prepared instructional 

materials, discussion topics, group 

arrangements, and introductory 

explanations. 

Learning objectives and 

assigned tasks need to be 

clearly communicated. 

Implementation 

Group discussions, presentations, 

question-and-answer sessions, and 

instructional reinforcement. 

Facilitates two-way and 

multidirectional classroom 

communication. 
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Aspect Key Findings Implications 

Student 

Participation 

Expressing opinions, asking 

questions, providing responses, 

delivering presentations, and 

collaborating with peers. 

Individual roles and 

responsibilities need to be 

clearly defined. 

Evaluation 

Observation of the learning 

process and assessment of learning 

outcomes and assignments. 

Transparent criteria for 

assessing both learning 

processes and outcomes 

should be established. 

Source: Research Data 

Supporting and Inhibiting Factors in the Implementation of the Discussion 

Method in Islamic History Instruction 

The findings indicate that the successful implementation of the discussion method in 

Islamic History instruction among seventh-grade students at SMP Daar El-Jauhar, 

Tangerang Regency, was influenced not only by the teacher's ability to select appropriate 

instructional methods but also by several interconnected supporting factors throughout 

the learning process. Based on classroom observations, interviews, and documentation, 

three major factors were identified as contributing to the effective implementation of the 

discussion method: students' high levels of learning interest, collaborative relationships 

among group members, and the availability of adequate learning facilities and 

infrastructure. Together, these factors created a conducive learning environment in which 

discussion activities could be conducted actively and systematically, encouraging students 

to participate directly in the learning process. 

Further examination suggests that these three factors did not operate independently but 

reinforced one another in facilitating effective learning. Students' learning interest 

encouraged active participation in discussions, group collaboration provided opportunities 

to exchange information and develop shared understanding, while the availability of 

instructional facilities supported the creation of a comfortable and conducive learning 

environment. The interrelationship among these factors indicates that the successful 

implementation of the discussion method depends on the combination of students' 

readiness, teachers' instructional management skills, and adequate support from the 

learning environment. 

One of the most prominent supporting factors identified in this study was students' high 

level of learning interest during Islamic History instruction. Interviews and classroom 

observations revealed that students demonstrated greater enthusiasm when the teacher 

employed the discussion method than when instruction was predominantly lecture-based. 

Students appeared more confident in asking questions, responding to opinions expressed 

by other groups, and seeking additional information to strengthen their arguments. This 

engagement suggests that the discussion method provided more stimulating learning 
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experiences, as students were not merely passive recipients of information but were 

actively involved in acquiring and developing knowledge. 

This phenomenon reinforces the view that learning interest is closely associated with 

students' participation during instructional activities. When students are interested in the 

subject matter, they tend to demonstrate greater curiosity, maintain stronger attention 

during learning activities, and become more motivated to contribute to their group's 

success. Such conditions were evident during Islamic History instruction at SMP Daar El-

Jauhar, where students were no longer positioned solely as listeners but became active 

participants who constructed their understanding through discussion activities. 

This interpretation is consistent with the findings of Prayogi (2024), who explained that 

implementing the discussion method in PAI instruction can enhance students' learning 

interest by providing opportunities for interaction, expression of opinions, and direct 

involvement in learning activities. Such engagement may contribute to stronger learning 

motivation and a greater sense of responsibility for the learning process. Accordingly, 

learning interest serves not only as a motivational factor but also as an important condition 

influencing the quality of students' participation during classroom discussions. 

In the context of Islamic History instruction, students' high levels of learning interest have 

broader implications beyond increased classroom participation. Islamic History 

encompasses historical events that convey exemplary moral values; therefore, its 

instruction should not focus exclusively on cognitive achievement but should also 

contribute to students' attitudes and character development. Through discussion activities, 

students have opportunities to examine Islamic historical events from different 

perspectives, relate them to everyday experiences, and identify moral values applicable to 

their lives. This process makes learning more meaningful because students move beyond 

memorizing historical facts toward understanding the lessons and values embedded within 

them. 

This perspective is consistent with the findings of Darmalinda and Fadriati (2024), who 

emphasized that Islamic Cultural History instruction should be directed toward students' 

character development through the internalization of values embedded in historical events. 

Accordingly, instructional strategies that actively engage students are considered more 

effective in facilitating their understanding and internalization of these values in everyday 

life. 

When viewed in relation to the implementation of the Merdeka Curriculum, the conditions 

identified in this study also reflect a shift toward a more student-centered learning 

paradigm. Rather than serving as the primary source of information, the teacher assumes 

the role of a facilitator who provides students with opportunities to explore instructional 

content through collaborative activities, including group discussions. Throughout the 

learning process, the teacher provides guidance, facilitates discussions, and reinforces 

students' understanding of the topics being explored. Meanwhile, students are encouraged 
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to express their opinions, present their analyses, and construct understanding through 

interactions with their group members. 

These findings are consistent with the study conducted by Farida and Lestari (2025), which 

highlighted that Islamic Cultural History instruction under the Merdeka Curriculum 

requires instructional strategies that promote active student participation through 

collaborative activities and group discussions. By adopting a student-centered approach, 

the learning process becomes more interactive, allowing educational objectives to extend 

beyond knowledge acquisition to include the development of social skills and critical 

thinking abilities. 

Based on these findings, students' high levels of learning interest can be understood as a 

fundamental factor supporting the successful implementation of the discussion method in 

Islamic History instruction. Such interest encourages students to participate actively at 

every stage of the learning process, from understanding instructional materials and 

engaging in discussions to presenting their ideas to other groups. This situation also 

demonstrates that the effectiveness of the discussion method depends not only on the 

instructional approach employed by the teacher but also on students' readiness to 

participate in learning activities. Therefore, teachers' efforts to foster and maintain 

students' learning interest represent an important aspect of ensuring that Islamic History 

instruction remains active, collaborative, and capable of providing meaningful learning 

experiences. 

In addition to the factors supporting the successful implementation of the discussion 

method, this study identified several challenges that continued to influence the 

effectiveness of Islamic History instruction among seventh-grade students at SMP Daar 

El-Jauhar, Tangerang Regency. Based on classroom observations, interviews, and 

documentation, these challenges included limited participation and self-confidence among 

some students, difficulties in understanding the instructional materials being discussed, 

insufficient instructional time, and classroom conditions that were not consistently 

conducive to effective learning. Although these challenges did not substantially disrupt the 

overall continuity of the learning process, they remained important concerns because they 

influenced the quality of classroom interactions and the equitable distribution of student 

participation during discussion activities. 

These findings indicate that the discussion method may not always be implemented 

optimally when students' readiness and classroom conditions are not sufficiently 

supportive. As a student-centered instructional approach, discussion requires group 

members to participate actively, express their opinions, and contribute to addressing the 

issues under consideration. When some students are unable to meet these expectations, 

discussions tend to be dominated by a few more active participants, potentially limiting the 

achievement of collaborative learning objectives. 

One of the most prominent challenges identified in this study was the limited participation 

and self-confidence demonstrated by some students. Interview findings revealed that 
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several students preferred to remain silent during discussions, were reluctant to express 

their opinions, and tended to follow the ideas of peers whom they perceived as more 

capable. These conditions suggest that students differed in their confidence and willingness 

to participate in discussions, even though the teacher provided opportunities for all group 

members to contribute. 

This phenomenon suggests that active student participation is influenced not only by the 

instructional methods employed but also by individual factors, including self-confidence, 

learning motivation, and willingness to express ideas. Payon et al. (2021) explained that 

active learning participation is shaped by several factors, including motivation, self-

confidence, the learning environment, and instructional strategies implemented by 

teachers. Students with lower levels of self-confidence tend to participate less actively in 

learning activities, even when they are provided with opportunities comparable to those 

available to their peers. 

This interpretation is further supported by Khairan (2024), who highlighted that limited 

student participation is often associated with fear of making mistakes, reluctance to express 

opinions, and insufficient experience with discussion-based learning activities. These 

conditions may lead students to assume passive roles as listeners rather than engaging 

directly in classroom interactions. Similar patterns were observed in the present study, 

where some students continued to demonstrate passive behavior, resulting in an uneven 

distribution of participation among group members. 

Another factor influencing the effectiveness of the discussion method was students' 

understanding of the instructional content. The findings revealed that students who had 

not adequately understood Islamic History materials tended to experience difficulties when 

presenting arguments, answering questions, or responding to perspectives expressed by 

other groups. Consequently, these students often preferred listening to their peers' 

explanations rather than actively contributing to discussions. These findings suggest that a 

sufficient level of prior understanding is an important prerequisite for encouraging 

students to participate confidently and meaningfully throughout the learning process. 

When considered in relation to the characteristics of Islamic History as a subject, these 

challenges are understandable because the instructional content encompasses not only 

historical facts but also requires students to analyze events, understand cause-and-effect 

relationships, and identify exemplary values embedded in Islamic historical narratives. 

Sa’adah (2020) explained that the effectiveness of Islamic History instruction is strongly 

influenced by teachers' ability to establish students' conceptual understanding before 

introducing more complex analytical activities. When students lack sufficient foundational 

knowledge, classroom discussions may become less effective because they do not yet 

possess the conceptual basis necessary to develop well-supported arguments. 

This perspective is consistent with the findings of Farida and Lestari (2025), who 

emphasized that Islamic Cultural History instruction requires strategies that support 

students in developing their understanding progressively before engaging in discussions 
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and reflecting on historical values. Activating prior knowledge, providing introductory 

explanations, and presenting contextual examples are essential instructional practices that 

prepare students to participate actively and meaningfully in the learning process. 

Another challenge identified in this study was the limited time allocated for instructional 

activities. The findings revealed that implementing the discussion method required 

relatively more time than other instructional approaches because it involved several stages, 

including the presentation of learning materials, group formation, discussions, 

presentations, question-and-answer sessions, and the teacher's concluding remarks. On 

several occasions, the teacher had to limit the duration of presentations and discussions to 

ensure that all instructional activities could be completed within the available time. 

Consequently, certain topics could not be explored as thoroughly as intended. 

These findings suggest that the successful implementation of the discussion method 

depends not only on students' participation but also on teachers' ability to manage 

instructional time effectively. Rosana and Iswara (2021) explained that although the 

discussion method offers considerable opportunities to improve instructional quality, its 

implementation requires careful time management and planning to ensure that each 

instructional stage can be conducted effectively. Therefore, effective time management 

represents an essential teaching competency in facilitating discussion-based learning 

activities. 

Classroom conditions that were not consistently conducive to learning also emerged as a 

challenge in this study. During discussion activities, some students engaged in 

conversations unrelated to the instructional content, paid insufficient attention to 

presentations delivered by other groups, or focused more on social interactions with peers 

than on completing their assigned group tasks. Although these behaviors did not persist 

throughout the entire learning process, they had the potential to disrupt other students' 

concentration and limit the achievement of discussion objectives. 

These findings are consistent with Fahri et al. (2025), who emphasized that the 

effectiveness of active learning is closely associated with teachers' ability to establish a 

conducive learning environment, manage classroom dynamics, and guide student 

interactions toward the intended learning objectives. Teachers are therefore expected to 

function not only as providers of instructional content but also as facilitators who maintain 

an appropriate balance between students' freedom to engage in discussions and the 

classroom discipline necessary for productive learning. 

Taken together, these findings suggest that the challenges associated with implementing 

the discussion method are primarily operational and can be minimized through appropriate 

instructional management. Strengthening students' learning motivation, encouraging them 

to express their opinions confidently, reinforcing their understanding of instructional 

content before discussions, managing instructional time more effectively, and establishing 

a conducive classroom environment are among the strategies that can support more 

effective discussion-based learning. Accordingly, the challenges identified in this study 
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should not be regarded as reasons to reduce the use of the discussion method but rather 

as opportunities for teachers to reflect on and refine their instructional strategies in 

subsequent Islamic History lessons. 

Table 2. Factors and Follow-Up Actions 

Factors Implications Follow-Up Actions 

Learning interest 

and collaboration 

Encourage active participation and 

the exchange of ideas. 

Use contextual guiding 

questions to stimulate 

discussion. 

Teacher readiness 

and learning 

facilities 

Help maintain focused and 

structured discussions. 

Prepare discussion 

guidelines and allocate 

sufficient instructional time. 

Uneven levels of 

self-confidence 

Some students tend to remain 

silent during discussions. 

Assign rotating group roles 

and implement paired 

discussions. 

Differences in 

students' abilities 

Students demonstrate varying levels 

of contribution and argumentation 

skills. 

Provide concise learning 

materials and progressively 

challenging questions. 

Time constraints 

and classroom 

management 

Discussions may extend beyond 

the allocated time or remain 

incomplete. 

Establish clear discussion 

rules, time limits, and 

concluding activities. 

Source: Research Data 

CONCLUSION 

The implementation of the discussion method in Islamic History instruction among 

seventh-grade students at SMP Daar El-Jauhar involved several stages, including the 

preparation of instructional materials and group arrangements, introductory explanations, 

group discussions, presentations, question-and-answer sessions, instructional 

reinforcement, and evaluation. These activities provided students with greater 

opportunities to exchange ideas, ask questions, express opinions, collaborate with peers, 

and develop respect for differing perspectives. Accordingly, the primary contribution of 

the discussion method observed in this study was a shift in classroom interaction patterns 

toward a more dialogic and participatory learning environment, although the level of 

student engagement remained uneven. 

The implementation of the discussion method was supported by students' learning interest, 

group collaboration, and the availability of adequate instructional facilities. However, 

several challenges were identified, including varying levels of self-confidence, differences 

in students' understanding of instructional content, limited instructional time, and 

classroom conditions that were not consistently conducive to learning. To address these 

challenges, teachers are encouraged to assign specific roles and provide equal opportunities 

for each group member to contribute, ensure students possess sufficient foundational 
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understanding before discussions, and establish clear time allocations and discussion 

guidelines. Given that this study employed a qualitative approach within a single classroom, 

the findings are context-specific and are not intended to be generalized to all educational 

settings. 
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